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This study focused on the difficulties factors faced by the Students of fifth 
semester of Department of English Language Education in analysing the implied 
main idea in reading text. The purpose of the study were to find out the difficulties 
factors faced by students of fifth semester of Department of English Language 
Education at Ar-Raniry State Islamic University in analysing the implied main 
idea in reading text. The method applied was descriptive qualitative, where the 
questionnaire and interview were used as the instrument data collection methods. 
The questionnaire consisted of 20 question items and 10 items related to the 
difficulties factors faced by students, the 10 question items divided into 10 
difficulties factors which were lack of students’ concentration 95.2% (strongly 
agree, agree), lack of reading comprehension 100 % (strongly agree, agree), do 
not know the structure of the text 90.5% (strongly agree, agree), students’ interest 
71.5% (strongly agree, agree), has no strategy 73.4% (strongly agree, agree), do 
not understand the reference words 80.9% (strongly agree, agree), do not master 
the vocabulary 76.2% (strongly agree, agree), has no proficiency language 71.4% 
(strongly agree, agree), a bit basic knowledge 76.2% (strongly agree, agree), do 
not understand the context of a text 95.2% (strongly agree, agree). Index 
difficulties factors and percentage were used to analyse the data through SPSS 
formula. The result of questionnaire showed that the majority of students of 
department of English language education at Ar-Raniry State Islamic University, 
Aceh agreed that kinds of difficulties factors which have stated above. In addition, 
based on the students’ responses in interview, moreover they mostly agreed that 
kinds of difficulties factors.  
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CHAPTER 1 
        INTRODUCTION 
 
A. Backgrounds of the Study 
Mastery reading means that the students need to master components of 
reading, there are: main idea, supporting details, inferring meaning, passage 
structure, authors’ aim, knowledge about certain vocabulary and defining 
vocabulary based on the context (Djiwandono, 2002). In reading, understanding all 
of the components are very essential because the component areas guide in 
comprehending a text. Therefore, if the students can understand well all of the 
components of reading, they will have good reading ability and means be able to 
comprehend a text.  
Reading could be said a comprehension activity which is a combination of 
cognitive skill and psychomotor skill. Hence, the students should have a cognitive 
skill and psychomotor skill in order to comprehend what has been read.  
However, during the comprehension activity, the students also often get 
difficulties to understand the reading text. Therefore it will be hard for them to 
identify the main idea of reading text.  
A main idea is a thing that exactly we will find when we are reading 
something in paragraph of a text. According to Mikulecky (1996), main idea is the 
writer’s idea about the topic which is formed by both the topic and idea. The topics 
refers to the point or thought being expressed. In the case, main idea of a text is 
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divided into the implied main idea and the main idea as usual we know. Implied 
main idea means the main idea which will not be stated directly and it is not clearly 
stated, and it is implied. At times the main idea will not be stated directly, this is 
called an implied main idea (Flemming, Loraine. 2011). 
Reading as an activity in learning process which plays as an important role 
and process in developing knowledge. Through reading students can absorb all of 
the information, messages, develop the idea from the information that is already 
known, experience and ideas provided in books. Afflerbach (2007), says that 
reading is a dynamic and complex process that involves skills, strategies, and prior 
knowledge, and these should be mastered by students.  
In terms of the skills, it is known that there are four language skills. Namely, 
listening, speaking, reading, and writing. Among those language skills, reading has 
an important role to improve the students’ knowledge and skills academically. 
Thus, the ability to understand the English text in reading is essential for the student, 
this can be achieved if the student is able to understand the text, especially is able 
to identify the main idea of a text.   
Reading may also open the students’ mind, for example through critical 
thinking. In reading the reader needs the comprehension and expected to know the 
meaning of the text. Reading comprehension is very important for the students at 
the college. According to Cooper (1986), comprehension is a process in which a 
reader may construct meaning by interacting with the text. When reading, a reader 
should have knowledge about understanding the reading passage and meaning.  
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According to Townend (2003), comprehend means that the students should 
fully understand all of the aspect of the text. However, many students find 
difficulties in reading comprehension, such as in identifying the main idea and 
implied main idea and other elements that relates to reading comprehension. This 
also happens at English Department Students of Ar-Raniry State Islamic University 
Banda Aceh. Based on the problems cited above, the writer is intended to conduct 
a research by the title “Exploring Students’ Difficulties in Identifying the Implied 
Main Idea in Reading Text”.  
B.  Previous Studies 
A research from Naidu, Briewin, and Amin Embi (2013) examines EFL 
Learners strategy of identifying the topic and main ideas discussed in the reading, 
which will enable them to distinguish the important information from the 
unimportant. In the study, the objective is to enable learners to determine key 
concepts and main ideas in reading texts. The participant of this study is 48 English 
as foreign language (EFL) learners from a private university in Malaysia 
participated in this study. The two instruments utilized in this study were grade 
interval and a self-reflection questionnaire. The findings confirmed an 
improvement in participant’s grade over pre- and post-reading assessments.  
Another research from Cetin and Sidekli (2018) aims to investigate reading 
comprehension skill of the 4th graders in terms of the sentiments given in the reading 
text. The sampling of the research has been selected randomly and it has been 
limited in primary schools in Mugla, Turkey. The data collection instruments in the 
study have been determined as a personal information form and an achievement test 
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on reading comprehension skills in terms of sentiments given in the reading text. 
The answer of the students for the achievement test have been analysed by 
percentage, frequency and arithmetic mean. The findings of study; for the 
sentiments given in the reading text, in line, the mostly understandable are 
happiness, fear and sadness. Additionally, there was a mean difference in terms of 
the level of reading comprehension skills. The students were mostly aware of texts 
containing happiness, and they understood sorrow in texts at least. 
C. Research Questions 
Based on the background above, the research questions of this research are: 
1. What factors are the students’ of fifth semester of Department of English 
Language Education difficulties in identifying the implied main idea of the 
reading text? 
2. How do the students of fifth semester of Department of English Language 
Education overcome their difficulties in reading? 
D. Research Aims 
The purposes of the research are: 
1. To know what factors are students’ of fifth semester of Department of 
English Language Education difficulties in identifying and understanding 
the implied main idea of reading text 
2. To know how the students of fifth semester of Department of English 
Language Education overcome their difficulties factors in reading. 
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E. Significance of the Study 
This research will give a better repair and contribution for the lecturer and for 
the English Department students of the college, in order to build and find innovation 
strategies and teaching activities which applied in teaching reading and expected to 
help the students to resolve their difficulties in analyzing the implied main idea in 
reading text.  
F. Terminologies 
1. Difficulty 
Hornby (2001) argued that difficulty is state or quality of being hard to do or 
to understand. In other words, the difficulty is the fault which are faced by the 
students during teaching and learning process. The reason occurs because the 
students are confused or do not know and understand toward the material which the 
teacher has explained. In this study, the difficulty in reading, especially in analysing 
the implied main idea in reading text also faced by students of Department of 
English Language Education at Ar-Raniry State Islamic University. The difficulty 
is the state that the students are tough to comprehend and even analysed the implied 
main idea in reading text. 
2. Main Idea 
Ratu Nur and Nur Aliyah (2017) argued that main idea in writing is a chains, 
it ties up all the sentences and makes every sentences logic. Even in writing scope, 
the point of definition of main idea in writing and reading scope are related each 
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other, the writing will produce a reading text, so the main idea which used for 
writing scope can be used in reading scope too. 
3. Reading 
 In 2008, Linda argued that reading is a discipline that contains an immense 
variety and amount of information, like any other field of knowledge, such as 
science, law, or medicine. In this study, reading for education background of the 
field is used, because the study in the title “Exploring Students Difficulties in 
Analyzing the Implied Main Idea in Reading Text” is related by the field which 
have been discussed.  
G. Research Methodology 
1. Research Design 
The writer would collect the data by using qualitative method. In this 
study, the writer described about Students’ Difficulties in Analyzing the 
Implied Main Idea in Reading Text. To obtain the information, the writer 
would collect the data from questionnaire and interview. 
2. Research Subjects 
The participants of the study are the students of English department at 
Ar-Raniry State Islamic University Banda Aceh. The writer would take 
students of Department of English Language Education which entering to the 
university in 2017. The writer obtained the data by purposive sampling. 
 
7 
 
CHAPTER 2  
  LITERATURE REVIEW 
 
A. Reading 
1. Definition of Reading 
To define the term of “Reading” is easy and simple. There are a lot of 
definition about reading which have been defined by some resources in education 
environment and who concern on this matter. By reading, reader can get any 
information and message which can increase students’ knowledge. According to 
Pang et al. (2003), reading is about understanding written texts and comprehension 
is the process of making sense of words, sentences and connected text. In English, 
reading is one of the important skills besides listening, writing and speaking that 
will gives many benefits for us.  
The definition also comes from Othman (2013) stated that reading has been 
defined as an active process in which readers shift between sources of information, 
elaborates meaning and strategies, monitor their comprehension, and use the social 
context to reflect their responses. Instead of that, reading takes the crucial place and 
becomes as the essential thing to know all things among us, particularly for the 
students.  
Susi (2016) cited Tarigan (2008) as finding that reading is a process carried 
out and used by a reader to acquire message that is conveyed by a writer through 
words and symbols, and the meaning of the words could be soon know by a reader, 
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so the reading can be carried out well. Another definition of reading proposed by 
(McKay, 2006, as cited in Susi, 2016) stated that reading involves making meaning 
from a text. The reading process involves the interaction between the reader and the 
text. Hence, the result of reading is reading comprehension, it means understanding 
what has been read. Based explanation above, we may conclude that reading is an 
active process to understand the text, which is delivered by the writer through the 
words or symbols to be understood and interpreted. The readers or the students need 
a strategy in order to understand the text well and having good reading ability.  
2. Types of Reading 
Patel and Praveen (2008) stated that the type of reading consist of intensive 
reading, extensive reading, and silent reading. There are three types of reading:  
a. Intensive Reading  
Intensive reading is related to further progress in language learning under the 
teacher's guidance (Pattel and Praveen, 2008). It will provide a basis for explaining 
difficulties of structure and for extending knowledge of vocabulary and idioms. It 
will also provide material for developing greater control of the language in speech 
and writing.  
The material selected should parallel the type of material the advanced 
student would enjoy in the native language: short stories, novels, plays, and poems, 
articles on scientific discoveries, artistic achievements, political, development, and 
aspects of contemporary community life in a country where the language is spoken. 
There are characteristics of intensive reading:  
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1) This reading helps student or learner to develop active vocabulary.  
2) The teacher plays the main role in this reading. 
3) Linguistic items are developed.  
4) This reading aims at the active use of language.  
5) Intensive reading is reading alone.  
6) In intensive reading, speech habit is emphasized and accent, stress, 
intonation, and rhythm can be corrected.  
b.   Extensive Reading  
Patel and Praveen (2008) argue that is the lower level of difficulty than that 
for intensive reading. The purpose of extensive reading will be to train the student 
to read directly and fluently in the target language for enjoyment, without the aid 
of the teacher. Extensive reading can be made the basis for, oral reports, to the rest 
of the class, or full class discussion. There are characteristics of extensive reading:  
1) This reading helps student or learner to develop active vocabulary.  
2) Extensive reading is silent reading.  
3) In extensive reading, the subject matter is emphasized.  
4) In extensive reading, the students or learners play the main role because 
they have to ask for measures.  
5) In extensive reading, the idea can be developed.  
6) The main of extensive reading is to enrich learner knowledge.  
7) Through extensive reading, the good reading habit can be developed.  
10 
 
 
b. Aloud reading  
Patel and Praveen (2008) stated that aloud reading also play important role in 
the teaching of English. The teacher should know that the training of aloud reading 
must be given at primary level because it is the base of words pronunciation. If it 
does not care, it will be very difficult at the secondary level. 
1) The advantage of aloud reading:  
a) It enables the learner to develop the skill of reading very well by speaking 
or expressing ideas.  
b) It enables the learner to develop the skill of pronouncing very well.  
c) It makes reading very enjoyable while teacher uses reinforcement during 
reading.  
d) Language learning is a kind of imitation. When the teacher says anything 
or reads any text, the learner also tries to imitate that.  
So the teacher should have innovative ideas so that it can make this activity 
very effective.  
2) The disadvantage of Aloud Reading:  
a) The overcrowded class is the very big problem. The teacher cannot provide 
sufficient opportunities to all students.  
b) At earlier stage reading aloud is very necessary. If enough training of 
reading aloud is not given at primary level, it will be difficult to read aloud 
at the secondary stage.  
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c) Only bright and intelligent students learn to read aloud very well because 
they get chance frequently while average/students hardly get the chanced 
of reading. So they become the passive learners.  
d) Reading aloud takes more time so it is time consuming. All students cannot 
read at a time. So, managing classroom becomes impossible.  
c. Silent Reading  
Patel and Praveen (2008) stated that silent reading is a very important skill in 
the teaching of English. This reading should be employed to increase reading ability 
among learners. Silent reading is done to acquire a lot of information. The teachers 
have to make them read silently as and when they are able to read without any 
difficulties. It is kind of habit in which learner is enabled to read without any audible 
whisper. 
1. The advantage of silent reading:  
a) This reading makes students very active and accurate.  
b) Silent reading concentrates the attention of learners toward subject 
matter and he learns naturally.  
c) It saves time because this activity is done at a time. All students 
participate together in this activity at a time.  
d) It is very useful to develop the skill of reading fast.  
e) This skill plays the main role to increase the knowledge of students.  
2. The disadvantage of silent reading:  
a) This technique is not useful at the earlier stage of language learning.  
b) Through this skill, one can learn the pronunciation.  
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c) In this skill, the leaner can cheat the teacher if the subject matter is not 
interested.  
d) Only bright and intelligent students can learn this skill but average 
students learning it hard.  
3. The Purpose of Reading 
Wallace (1992) has argued that the purpose of reading asked for the personal 
reasons as follow: 
a. Reading for survival 
Reading for survival is reading a text that is very crucial for life, for 
example are warning sign, an admonition sign, an instruction sign, etc. the 
survival reading serves the immediate need.  
b. Reading for learning 
It is expected to be exclusive in school. Reading is the support for 
learning in the class. The reader needs to translate the text, literally or 
metaphorically, to learn vocabulary, to identify useful structure, to use a text 
as a model for writing and to practice pronunciation. 
c. Reading for pleasure 
It is reading to get happiness. The wants to enjoy rhythm or rhyme of 
the text. Meanwhile reading is very important to do for all people as what 
has been stated, there are main reasons for reading that is reading for 
pleasure (Grellet, 1981). 
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4. The problem of Reading 
According to Aziez in Prasetyo (2009), Problem is a situation or something 
which is uncertain and difficult to understand, problems or situation or statement 
which need solving, or something that should be solved. Reading problems is 
learning disorder characterized by significant dissimilarity between an individual’s 
general intelligence and someone reading skill.  
Alderson (2000, as cited in Susi, 2016) has argued that factor affecting 
reading comprehension can be classified into two general categories: (1) reader 
variables, and (2) text variables. The first category of variables which include 
factors such as reader’s background knowledge, reader’s skills and abilities, 
reader’s motivation attitude, strategy are internal to readers. The second category 
of variables which include factors such as text content, text type, genre, text 
organization, and text readability are internal factors. 
Another explanation concerning reading difficulties comes from Susi (2016) 
cited Somadoyo (2011) as finding that a number of factors that affects the ability of 
understanding the text, namely: (1) the level of intelligence, (2) language 
proficiency, (3) attitude and interest, (4) state of the text, (5) the habit of reading, 
(6) knowledge how to read, (7) social background, (8) emotions, (9) knowledge and 
experience that has passes.  
Difficulty is something that complicated to do (Richard 2007, as cited in 
Wahab 2012). It will be seen from students’ mistake or error learning process. In 
fact, many senior high school students often find the difficulties in reading 
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comprehension. These difficulties result the student’s poor performance in reading 
test. Thus, from these factors arise some difficulties in reading comprehension. 
Factors difficulties that faced by students divided into external and Internal factor 
includes physics, intellectual, and psychological. While external factors include 
family and school environments (Rahim, 2006). There are some internal factors that 
influence the students in reading comprehension that are generally found by the 
reader during reading, namely; difficulty in understanding long sentence and text, 
difficulty that is caused by limited background knowledge, difficulty in using 
reading strategies and difficulty in concentration (Fajar: 2009). 
a. Difficulty in understanding long sentence 
 
In a common problem that most of students finds difficulty in understanding 
the long sentence with complicated structure. It is supported by report of Barfield 
(1999) that shows almost 12 percent of students had difficulty in understanding long 
sentences in graded story and 20 percent in academic text. Therefore, the effect of 
this problem is the students who cannot comprehending long sentence they fail to 
understand the main idea presented in the text. 
b. Difficulty in Using Reading Strategies 
 
The students who lack of reading strategies often fails in understanding the 
text. The students who are not familiar with reading strategies such as skimming 
and scanning will feel down and frustrated because they lack of tool necessary to 
succeed in reading comprehension test (Duarte, 2005). There are characteristics of 
the students who lack in use of reading strategies. First, the students read word by 
word within the text, relying too heavily on their visual information, which greatly 
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impedes their reading speed and hampers their reading comprehension. Second, the 
students spent a lot attention on detail with the result they often miss the main idea 
of the text. Third, they just focused too much attention on form of the expense 
meaning. Furthermore, the students who do not possess effective reading strategies 
may be difficulty to deal with reading comprehension test. (Mei-yu, 1998 as cited 
by Fajar, 2009). 
c. Difficulty in Concentration 
 
Difficulty in concentration during reading can be caused by a psychological 
factor. Bad concentration will lead the students fail to comprehend the text. It can 
be worse when the students do reading test. Difficulty in concentration is another 
reason for students’ poor reading because concentration is an important factor fora 
good and effective reading. Shaw (1959) states that comprehension of a text results 
from reading with concentration. But students, in most cases, cannot or do not 
concentrate properly while reading. 
According to Peter (2001), there are external factors that influence the students 
in reading comprehension are reader environment. The environment factors can 
also influence the students in mastering and in learning English. Home and school 
are the two kinds of learners’ environment that can influence their learning reading 
achievement. 
B. Main Idea 
1. Definition of Main Idea 
Main idea is the writer’s idea about the topic which is formed by both the 
topic and idea. The topic refers to the subject under discussion. Main idea refers to 
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the point or thought being expressed (Mikulecky, 1996). There are usually three 
basic elements of paragraph: (1) a topic, (2) a topic sentence, and (3) supporting 
details. The topic sentence states the main, or controlling the idea in a text. The 
sentences that explain this main point are called supporting details. These details 
may be facts, reasons, or examples that provide further information about the topic 
sentence. Sometimes in a text, the main idea is implied. It means that there is not 
explicitly stated main idea. But as a reader, we must figure out. 
The purpose of identifying the main idea is to help students find the thesis or 
core idea of the paragraph. The main idea is the most important thing presented in 
a paragraph. It is foundation upon which all the other sentence are built.  
2.  Location Main Idea 
Hennings (1999) states that the writers state their main idea somewhere in the 
beginning, in the middle, or at the end of paragraph. Instead of that, the writer may 
locate the main idea in different places within a paragraph of a text.  
a. Main Idea at the Beginning of Paragraph   
Look carefully not at just the first sentence but the first paragraph or two. 
Quite often, the thesis will be in the introductory paragraph.  
Summer is a wonderful time to spend at West Beach (Main Idea). It is a beach 
with light- colored, soft sand (Supporting). The coastline goes on for a long way and 
many people enjoy walking along it. Children like to play in the surf and walk along 
the rocks that are visible at low tide. This is a fun beach for people of all ages.  
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b. Main Idea in the Middle of Paragraph 
The writer might put the main idea in the middle of a paragraph, often after a 
paragraph or two which may be used to engage the reader or to provide background 
information.  
The United States seems to be in love with the idea of going out to eat. 
Because of this, a real variety of restaurants has come about specializing in all 
kinds of foods. McDonald’s is the king of a subgroup of restaurants called fast-food 
restaurants (Main Idea). Chances are, no matter where you live, there is a 
McDonald’s restaurant near you. There are even McDonald’s in the Soviet Union. 
Now McDonald’s is trying something new. It is called McDonald’s express and 
there is a test site in Peabody, Massachusetts. It is part of a Mobil gas station. This 
allows you to fill up with gas and fill up on food at the same time. What will they 
think of next?         
c. Main Idea in the end of Paragraph 
Sometimes all the sentences in a paragraph will lead up to the main idea, 
which is presented at the end. Here above the example of the text that the main 
idea located at the end. 
At the end of the paragraph: 
“…Most Anglo-Americans, for instance, see the extensive family 
obligations of Hispanics as a burdensome arrangement that inhibits individual 
freedom. Hispanics, in contrast, view the isolated nuclear family of Anglo-
Americans as a lonely institution that cuts people off from the love and assistance 
of their kin. This tendency to view one’s own cultural patterns as good and 
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right and those of others as strange or even immoral is called 
ethnocentrism.” 
3. How to find Main Idea 
McWorther (2011) stated that there are some ways to find main idea: 
a. First, identify the topic of the paragraph. What is this paragraph about? 
b. Second, read carefully all the supporting details. What does the writer 
want the readers to know about the topic? 
c. How do the details connect? What larger idea do they explain? 
d. In the paragraph but must not be too narrow so that some details are left 
out. 
4. Inferred (Implied) Main Idea 
Research shows that only about half of the paragraphs in textbooks have 
directly stated main idea (Mikulecky, 2010). It is important to recognize that the 
readers may not always find a topic sentence in each paragraph. When the main 
idea is not directly stated, it is said to be implied, which means it is suggested in the 
thoughts that are revealed.  
The readers must figure out what that implied main idea is by deciding upon 
the point all of the details make when they are all added together. Passage that imply 
an idea give supporting details first. The readers must extrapolate (or make an 
educated guess) in order to understand the main idea. In these sorts of passage, the 
main idea is the general statement that all of the details make when they are 
considered as a whole. 
a). How to find inferred main idea 
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1. First, identify the topic of paragraph. What is this paragraph about? 
2. Then, read carefully all the supporting details. What does the writer   want 
you to know about the topic? 
3. How do the details connect? What larger idea do they explain? 
4. Express this idea in your own words. The implied main idea sentence must 
be broad enough to cover all the details.  
5.  Supporting Detail 
 
Supporting details are more specific sentences that explain or prove the topic 
sentence by providing reasons, examples, studies, definitions, etc. Although 
supporting details can take many different forms, their function remains the same: 
they help clarify, prove, or suggest topic sentence (Flemming, 2011) that supporting 
sentence develops the topic sentence.   
Instead of that, they explain the topic sentence by giving reasons, examples, 
facts, statistics, and quotation. To locate the supporting details, find the main idea 
and then look for the information the author uses to explain it in more detail. 
Sometimes, if a main idea covers more than one paragraph, readers will find the 
supporting details in several paragraphs.  
Scarry (2011) also stated a supporting detail is a piece of evidence used by a 
writer to make the controlling idea of the topic sentence convincing and interesting 
the readers. A piece of evidence might be a descriptive image, an example taken 
from history or personal experience, a reason, a fact (such as a statistic), a quotation 
from an expert, or an anecdote used to illustrated the point.  
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Based on the definition above, it can be conclude that supporting details is a 
paragraph contains facts, statements, example-specifics which guide us to a full 
understanding of the main idea. They clarify, illuminate, explain, describe, expand 
and illustrate the main idea and supporting details. 
Flemming (2011) stated that there are two kinds of supporting details: major 
and minor. 
1. Major Details 
Major supporting details are the most important examples, facts, reasons, or 
description that the author gives to support the central ideas or thesis, (Alexander, 
2008). Frequently, these major supporting points in an essay, article or multi-
paragraph passage are in the topic sentence of paragraph.  
 a) Less general than topic or introductory sentence 
b) Provide the examples, reasons, statistics, and studies that help make the 
topic sentence clear and convincing. 
c) Answer readers’ question about the topic sentence 
d) Must be included in reading notes. 
2. Minor Details 
Minor supporting details are additional points that support major supporting 
details. They can give: 1) more information to explain the major supporting details, 
2) more examples to illustrate major supporting details, and 3) more specific to 
make the material more interesting. In some subject, minor supporting details offers 
important information essential to understanding.  
a). The most specific sentences in the paragraph. 
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 b). Further explain major details. 
c). Repeat key points and add colourful details. 
d). May or may not be important enough to include in reading notes. 
A.   How to find supporting details 
a. To identify supporting details turns the main idea into a question (who, 
what, when, where, why, or how?). 
b. An author often uses signal words or transitional words to draw readers’ 
attention to each new detail in a paragraph or passage. Words that signal 
new details in a paragraph or passage include: first of all, additionally, 
also, first, second, third, finally, last, next, for example, next, and another. 
(McWhorter, 2011) 
The examples of major and minor details in the paragraph 
Example: Main Idea and Major Detail 
Studies reveal that people’s first names can have an influence on them. 
Some names reflect on people in a positive way. However, other names can have a 
negative impact. 
Example: Main Idea and Major and Minor Detail 
Studies reveal that people’s first names can have an influence on them. Some 
names reflect on people in a positive way. For example, one survey showed 
that American men consider them name Susan to be very sexy. And 
participants in a British study thought Tony to be the name of someone very 
friendly. However, other names can have a negative impact. In one study, for 
instance, teachers gave lower grades to essay supposedly written by boys 
named Hubert and Elmer than to the very same essay when they credited to 
boys with more popular names. Another study found girls with unpopular 
names did worse on IQ and achievement tests than girls with more appealing 
names. (John Langen and Lynn Jenkins. p. 14-37). 
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CHAPTER 3  
        RESEARCH METHODOLOGY 
  
A. Research Design 
In research design, there are two sorts of research design; quantitative and 
qualitative research. Those research design have some differences in the case of to 
collect the data and analysis approach. This research utilize a qualitative descriptive 
research design. According to Goddard and Melville (2001) as quoted by Nadya 
(2019), the case study research design is used to get a systematic, factual, and 
accurate overview information about the fact, nature and relationship between the 
phenomena that are being investigated.  
According to Denzin and Lincoln (2005), a qualitative research study is about 
things in natural settings, attempting to make sense of, or to interpret, phenomena 
in terms of the meanings people bring to them. 
Based on the explanation above, the writer used a qualitative data because the 
result of data from this research are in the form of text and statement only.   
 
B. Research Sites and Participants 
In the study itself, the participants of the research are they who are involved 
in the research. Mackey and Gass (2005) as quoted by Nadya (2019) stated that the 
characteristics of the participants are depended on the kind of research itself.  
The participants of this research are the students of fifth semester of 
Department of English Language Education who have been taken basic reading as 
23 
 
their compulsory course and as their required subject and major subject at Ar-
Raniry State Islamic University.   
The students who become the participant in this research are the students 
which entering to the university in 2017. The reason why the writer choose the fifth 
students of Department of English Language Education due to those students had 
been learned Basic Reading and they are taking Academic reading which discusses 
about main idea and all things that concern and related to. The participant of this 
study was 196 students of the fifth students of Department of English language 
education in seven different classes. However, according to Patton (2001), for a 
qualitative research, the sample of the participant should be 10 % or more of the 
total study population. Therefore, the writer selected 20 students of the total study 
population to answer the questionnaire which provided.  
In selecting the participant of research, the writer used purposive sampling 
method to conduct research. Purposive sampling is a non-random sampling 
technique where the researcher determines sampling by determining specific 
characteristic that are appropriate to the purpose of the study so that it is expected. 
According to Sugiyono (2001), purposive sampling is a technique of determining 
the sample with certain considerations.   
C. Methods of Data Collection 
As this study aims to explore students’ difficulties in analyzing the implied 
main idea in reading text, so the qualitative method is compatible to the purpose of 
the study. The writer collected the data by questionnaire and interview the students 
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of English language education class of 2017 of Ar-Raniry State Islamic University, 
who had been taken basic reading course. Here below is the definition of 
questionnaire and interview according to the previous researcher.  
1. Questionnaires 
The questionnaire is a form that may be an analysis instrument consisting of 
a series of inquiry (or different form of prompts) for the aim of gathering 
information from respondent. According to Babbie (1990), a questionnaire is 
defined as a document containing questions and other types of items designed to 
solicit information appropriate to analysis. In addition, there are two types of 
questionnaire, they are closed question and open-ended question Mathers, Fox, and 
Hunn (2007). Hence, in this study, the writer used closed questions which contain 
some clues is mentioned and helped by the researcher. The participant are assessed 
based on the student final grade. The questionnaire is used to support the validity 
of interview relate to the students’ difficulties in analysing the implied main idea in 
reading text. The questionnaire is distributed to the students before the researcher 
conducting the interview.   
2. Interview  
Mcnamara (1991) as quoted by Nadya (2019) stated that interviews are 
particularly useful for getting story behind a participant experience. The writer also 
added that by using the interview method in the study, we can get the deepest 
information from the participants. In this study, in-depth interview was applied in 
data collection.  
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According to Boyce and Neale (2006), In-depth interview is a qualitative 
research 31 techniques that involves conducting intensive individual interviews 
(face to face) with a small number of participants to explore their perspectives on 
the specific idea, program, or situation. The writer used in-depth interview because 
the writer wants to explore more information from the participants. Thus, face to 
face that involve one interviewer and participant was considered as the main sources 
of the data in this study. 
D. Methods of Analysis  
Data analysis is the process of searching and compiling a systematic data that 
have been obtained from interviews, and documentation, by organizing data into 
categories, describe into the units, synthesize, organize into a pattern, choose which 
is important and which will be studied, and make conclusions, so that it can be 
easily understood by oneself or others (Sugiyono, 2009). Even the study used 
questionnaire to collect the data, data analysis is always used in a research and 
become a must in each research.  
After collecting the data through questionnaire and interviews, those data 
were analysed. To analyse the data, the researcher used descriptive qualitative since 
it matches by the purpose of study and give a complete description of students’ 
difficulties in analysing the implied main idea in reading text. While analysed the 
data, it needs some steps and always follow the procedure in order to obtain the 
data. Khan (2018), stated that there are some steps analysis procedures which 
includes Data Logging, Anecdote, Vignettes, Data Coding and Thematic network. 
Therefore in the study used thematic analysis to analyse the data that has been 
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obtained from questionnaire and interview process.  According to Maguire, M & 
Delahunt, B (2017), thematic analysis is the process of identifying pattern or themes 
within qualitative data. 
The writer analyses the data from questionnaire by organize the data into 
percentage pattern. The data will be collected from all respondents are analysed by 
counting the percentage of each individual answer from the questionnaire. To 
determine the percentage of students’ answer to the questionnaire the following 
formula is applied:  
Percentage (P) =       F x 100% 
         N 
Where,  
P = Percentage 
F = Frequency 
N = The Total number of the respondents 
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CHAPTER 4  
         FINDINGS AND DISCUSSION 
 
This chapter research focussed on the findings and research discussion. The 
data which come from the questionnaire and interview result would be analyzed to 
discover the findings of the research. Then, the discussion was deliberated from the 
research finding of data analysis as a final result. 
A. Findings from the Analysis of Data for Research Question 1 
1. Results of Questionnaire 
One of the techniques of data collection used in this study was questionnaire 
which was aimed to explore the factors of students’ difficulties in analysing the 
implied main idea in reading text. The writer distributed the questionnaires to 21 
students of English Education Department who had taken basic reading class. In the 
questionnaire, the students were asked to 10 items related to the students’ 
difficulties in analysing the implied main idea in reading text. After collecting the 
data, the writer analysed the data to get the percentage of the difficulties 
encountered by the students in analysing the implied main idea. When analysing 
the data, the writer used frequency distribution formula, as mentioned in the 
previous chapter and the percentage from all answer at each question, the writer 
used SPSS to percentage the data. The result can be seen in some of the tables 
below: 
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Table 1 Table. 4.1 lack of students’ concentration 
Options  Frequency  Percentage (%) 
a. Strongly Agree  7  33.3% 
b. Agree  13  61.9% 
c. Disagree  1  4.8% 
d. Strongly 
Disagree 
 0  0% 
     
Total  21  100% 
 
Table 4.1 indicated that 13 of the students (61.9%) answered “agree”, it 
means that lack of concentration in reading will make the students difficult to find 
the implied main idea in reading text. In addition, 7 of the students (33.3%) 
answered “strongly agree”. It means that it is categorized difficult for the students 
to find the implied main idea in reading text. However, only 1 of the students (4.8%) 
answered “disagree” for the questions. It can be concluded that the most students 
agree that lack of concentration will make the students difficult to find the implied 
main idea in reading text.   
 
Table 2 Table. 4.2 lack of reading comprehension 
Options  Frequency  Percentage (%) 
e. Strongly Agree  4  19.0% 
f. Agree  17  81.0% 
g. Disagree  0  0% 
h. Strongly 
Disagree 
 0  0% 
     
Total  21  100% 
  
Table 4.2 explained that 17 of the students (81.0%) answered “agree”. It 
means that lack of reading comprehension will make students difficult to identify 
the implied main idea in reading text. Moreover, 4 of the students (19.0%) answered 
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“strongly agree”, it means that was categorized difficult for the students to identify 
the implied main idea in reading text. it can be concluded that lack of reading 
comprehension is also the reason in identifying the implied main idea in reading 
text.   
 
Table 3 Table. 4.3 do not know the structure of the text 
Options  Frequency  Percentage (%) 
a. Strongly Agree  5  23.8% 
b. Agree  14  66.7% 
c. Disagree  0  0% 
d. Strongly 
Disagree 
 2  9.5% 
     
Total  21  100% 
 
Based on the table above, there were 14 of the students (66.7%) answered 
“agree”. It means that do not know the structure of the text will make students 
difficult to analyse the implied main idea in reading text. In addition, 5 of the 
students (23.8%) answered “strongly agree”. It means that is categorized difficult 
for the students to analyse the implied main idea in reading text. However, only 2 
of the students (9.5%) answered “strongly disagree” for the questions. It can be 
concluded that do not know the structure of the text will make students difficult to 
analyse the main idea in reading text.  
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Table 4 Table. 4.4 students’ interest (not interested) 
Options  Frequency  Percentage (%) 
a. Strongly Agree  6  28.6% 
b. Agree  9  42.9% 
c. Disagree  0  0% 
d. Strongly 
Disagree 
 6  28.6% 
     
Total  21  100% 
 
According to the table, it showed that 9 of the students (42.9%) answered 
“agree”. It means that has no strategy will make students difficult to understand the 
implied main idea in reading text. Furthermore, 6 of students (28.6%) answered 
“strongly agree”. It means that it was categorized difficult for the students to 
understand the implied main idea in reading text. However, 6 of the students 
answered “strongly disagree” for the questions. Therefore, it can be concluded that 
has no strategy will make students difficult to understand the implied main idea in 
reading text.  
Table 5 Table. 4.5 has no strategy 
Options  Frequency  Percentage (%) 
a. Strongly Agree  4  19.0% 
b. Agree  11  54.4% 
c. Disagree  2  9.5% 
d. Strongly 
Disagree 
 4  19.0% 
     
Total  21  100% 
 
According to the table, it showed that 11 of the students (52.4%) answered 
“agree”. It means that has no strategy will make students difficult to understand the 
implied main idea in reading text. Furthermore, 4 of students (19.0%) answered 
“strongly agree”. It means that it was categorized difficult for the students to 
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understand the implied main idea in reading text. However, 2 of the students (9.5%) 
answered “disagree”, then 4 of students (19.0%) answered “strongly disagree” for 
the questions. Therefore, it can be concluded that has no strategy will make students 
difficult to understand the implied main idea in reading text.  
Table 6 Table. 4.6 do not understand the reference words 
Options  Frequency  Percentage (%) 
a. Strongly Agree  4  19.0% 
b. Agree  13  61.9% 
c. Disagree  1  4.8% 
d. Strongly 
Disagree 
 3  14.3% 
     
Total  21  100% 
 
 The table above showed that 13 of the students (61.9%) answered “agree”, 
it means that do not understand the reference words will make students difficult to 
find the implied main idea in reading text. Furthermore, 4 of the students (19.0%) 
answered “strongly agree”. It means that it was categorized difficult for the students 
to find the implied main idea in reading text. However, only 1 of the students (4.8%) 
answered “disagree”, then 3 of the students (14.3%) answered “strongly disagree” 
for the questions. Therefore, it can be concluded that do not understand the 
reference words will make students difficult to find the implied main idea in reading 
text. 
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Options  Frequency  Percentage (%) 
a. Strongly Agree  10  47.6% 
b. Agree  6  28.6% 
c. Disagree  0  0% 
d. Strongly 
Disagree 
 5  23.8% 
     
Total  21  100% 
 
The table 4.7 showed that 10 of the students (47.6%) answered “strongly 
agree”. It means that they were strongly agree with their difficulties due to do not 
master the vocabulary, therefore the students do not understand the implied main 
idea in reading text. Then, 6 of the students (28.6%) answered “agree”, it means 
that the students still agree do not master the vocabulary will make students difficult 
to understand the implied main idea in reading text. moreover, only 5 of the students 
(23.8%) answered “strongly disagree”. Hence, do not master the vocabulary will 
make students difficult to understand the implied main idea in reading text. 
Table 8 Table. 4.8 has no proficiency language 
Options  Frequency  Percentage (%) 
a. Strongly Agree  5  23.8% 
b. Agree  10  47.6% 
c. Disagree  1  4.8% 
d. Strongly 
Disagree 
 5  23.8% 
Total  21  100% 
 
Table 4.8 indicated that 10 of the students (47.6%) answered “agree”. It 
means that has no proficiency language will make students difficult to analyse the 
implied main idea in reading text. Furthermore, 5 of the students (23.8%) answered 
“strongly agree”. It means that it was categorized difficult for the students to analyse 
the implied main idea in reading text. However, only 1 of the students (4.8%) 
 
 
 Table. 4.7 do not master the vocabulary 
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answered “disagree” then 5 of the students (23.8%) answered “strongly disagree” 
for the questions. Consequently, it will make students difficult to analyse the 
implied main idea in reading text. 
 
Table 9 Table. 4.9 A bit basic knowledge 
Options  Frequency  Percentage (%) 
a. Strongly Agree  7  33.3% 
b. Agree  9  42.9% 
c. Disagree  1  4.8% 
d. Strongly 
Disagree 
 4  19.0% 
     
Total  21  100% 
 
 According the table, it showed that 9 of the students (42.9%) answered 
“agree”. It means that a bit basic knowledge will make students difficult to 
understand the implied main idea in reading text. In addition, 7 of the students 
(33.3%) answered “strongly disagree”. It means that it was still categorized difficult 
for the students to understand the implied main idea in reading text. Moreover, only 
1 of the students (4.8%) answered “disagree” then 4 of the students (19.0%) 
answered “strongly disagree” for the questions. Therefore, a bit basic knowledge 
will make students difficult to understand the implied main idea in reading text. 
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b. Agree  12  57.1% 
c. Disagree  0  0% 
d. Strongly 
Disagree 
 1  4.8% 
     
Total  21  100% 
  
Table 4.10 showed that 12 of the students (57.1%) answered “agree”. It 
means that do not understand the context of a text will make students difficult to 
identify the implied main idea in reading text. Then, 8 of the students (38.1%) 
answered “strongly disagree” and more and more indicated that they concur do not 
understand the context of a text will make students difficult to identify the implied 
main idea in reading text. however, only 1 of the students (4.8%) answered 
“strongly disagree” for the questions, and still dominated by those who agree.  
2. Result  of Interview 
Here, the writer had collected the data from an interview on 17th December 
2019. To answer research questions, the writer analysed the data systematically 
from three students of English Language Education Department of Ar-Raniry State 
Islamic University. The three participants were chose in order to strengthen the 
result questionnaire which was answered by the participant. The participants in this 
research were mentioned as follows: 
Table 10  Table. 4.10 do not understand the context of a text 
Options  Frequency  Percentage (%) 
a. Strongly Agree  8  38.1% 
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1 P1 Female 17th December 2019 
2 P2 Male 17th December 2019 
3 P3 Female 17th December 2019 
 
showed that there were some difficulties faced by students in analysing the implied 
main idea in reading text. The following result also showed how the students 
overcome their difficulties in reading. The result were reported under the themes as 
follows: 
1. Students’ Difficulties in Analyzing the Implied Main Idea in Reading 
Text 
1.1 Lack of reading comprehension 
The lack of reading comprehension caused difficulties for the students when 
they were analysed the implied main idea in reading text. The students described 
that the lack of reading comprehension caused the students could not analyse the 
implied main idea in reading text.  
P1 stated that: 
“Right, if we had learned to read then we will know, for example, what 
is called main idea (implied) can be found, usually at the beginning whether 
at last, if we do not know, yeah we become difficult to get the implied main 
idea”. 
 P2 also noted that: 
 
Table 4.11 the participants of interview 
No Initial Gender Date of interview 
The data of interview were coded and categorized into some theme. The result 
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“Lack of reading comprehension, its right due to lack of vocabulary, 
then caused in reading comprehension, poor understanding what was 
written in a text”. 
1.2 Has no strategy 
Strategy was used in reading took as an essential place in analysing the 
implied main idea in reading text. It will bring you to comprehend what the text 
was about.  
P1 stated that: 
“No strategy in reading, we will be chaotic, alright we just read, we 
will not get the meaning. Do not know the strategy will influence us in 
comprehending on the text”. 
P2 also noted that: 
“Know, but I forgot. Thus, if we used the strategy will be more, what, 
the purpose is more accurately so”. 
1.3 Do not understand the reference words 
Reference words means the words that functioned to clarify the words which 
had explained before in a sentence. 
P1 said that: 
“Yet, alright we know that what is discussed about. We could 
associate by myself. Do not really understand, yet know. Complicate me when 
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I do not understand the reference words, very very difficult. Yet if we do not 
know, right, we could just assume it’s a theft”. 
P3 similarly stated that: 
“At least know what the talk is about, how to say? It is impossible, I 
mean from all the text I don’t think so (don’t know even a bit). If we don’t 
know even a bit, automatically we look first the ones vocabulary that we 
know, it means must read a lot”. 
1.4 A bit basic knowledge 
In learning all kind of subject, basic knowledge is needed, basic knowledge 
will lead somebody getting the meaningful of learning, especially here the reading 
one of a kind of learning. 
P1 mentioned that: 
“It must be, without basic knowledge we will never understand with 
that (implied main idea in reading text”. 
1.5 Do not master the vocabulary 
Mastery vocabulary is very crucial when reading a text. A text is fulfilled by 
vocabulary and become a sentence. Consequently, as a student we need to master 
the vocabulary, in order to get the meaning of a text. 
P2 stated that: 
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“Become difficult in understanding due to do not master the 
vocabulary and lack of vocabulary, thus do not understand what is written 
in the text”.  
P3 also mentioned that: 
“The implied main idea will be found depends on the vocabulary we 
have. If there was an unfamiliar vocabulary that difficult to understand, it 
means that was a reason… the difficulties due to do not know the 
vocabulary, automatically we have to get the dictionary”. 
1.6 Students’ interest 
Some students gave their opinion towards students’ interest in reading, and 
these basically become the first reason in comprehending the text when reading. 
P3 noted that: 
“Do not like to read, and means there is no interest to read the 
academic reading, so that will make difficult to analyse the implied main idea 
of a text”. 
P2 also mentioned that: 
“If we want to understand it at all, we must get used to read those 
kinds of text. Must to have interest in reading. Then, we must master the 
strategy formally used in reading in order to find the implied main idea in 
reading text”.  
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Bad concentration will lead the students fail to comprehend the text. It can be 
worse when the students do reading test. Difficulty in concentration is another 
reason for students’ poor reading because concentration is an important factor for a 
good and effective reading. 
P3 stated that: 
“No concentration influenced us as the students in analysing the 
implied main idea in reading text, but not too influenced. The important we 
understand first the content of the text”. 
1.8 Do not understand the context of a text. 
The students which becomes as the participant of this study also gave their 
opinion towards this crucial point in reading. 
P3 explained that: 
“Because there was a text that we do not know well… for example, 
a text which discussed about the European state were like that, so we were 
really not understood, do not know the state, therefore we do not know what 
the text was about”. 
 
 
 
1.7 Lack of students’ concentration 
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In this section, the participants of interview also gave their advice and ways 
to overcome their difficulties in reading, especially in analysing the implied main 
idea in reading text. Here below some students’ advices and ways: 
P1 stated that: 
“To solve these problems and difficulties. First, we must know the 
strategy used formally in reading, then we must understand towards the 
context of a text and we must to have the basic knowledge in reading. 
Furthermore, sure to master the vocabulary definitely”. 
P2 moreover mentioned that: 
“If we want to know all of it, we must get used to read reading material 
academically, and must to have the interest in reading. Subsequently, we must 
to master some formal strategies used in reading in order to find the implied 
main idea in reading text”. 
Similarly P3 noted that: 
“The first was in order to get used in reading, we must interest first in 
a field, means here reading, then increase more the reading skills”. 
 
 
B. Findings from the Analysis of Data for Research Question 2 
1. Result  of Interview 
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This section explained about the findings of the research. Based on the result 
of the questionnaire and interview, the writer has elaborated some essential points 
in this part of research to answer the research question of this study. The research 
question was about the factors of students’ difficulties in analysing the implied main 
idea in reading text. The result of questionnaire showed that most of the students 
become difficult in some factors, they were, lack of students’ concentration, lack of 
reading comprehension, do not know the structure of the text, students’ interest, has 
no strategy, do not understand the reference words, do not master the vocabulary, 
has no proficiency language, a bit basic knowledge, do not understand the context 
of a text. 
Based on the result of the interview, it supports the information to analyse the 
data. It showed that most of the students difficulties factors were lack of reading 
comprehension, has no strategy, do not understand the reference words, a bit basic 
knowledge, do not master the vocabulary, students’ interest, lack of students’ 
concentration, do not understand the context of a text. In addition, the eight factors 
difficulties particularly faced by students when they are analysing the implied main 
idea in reading text. The data from result of data analysis from both of the 
questionnaire showed in the table of percentage and the interview moreover showed 
the transcript done to be analysed by the writer in this study. 
  
 
C. Discussion 
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 CHAPTER 5  
CONCLUSIONS AND RECOMMENDATIONS 
 
A. Conclusions 
This chapter specifically describes the conclusions which are drawn by the 
investigation of students’ difficulties in analysing the implied main idea in reading 
text. The participant of this study were 21 students who had taken basic reading 
class at English Education Department of Ar-Raniry State Islamic University. 
Main idea is a sentence or a passage which appears in a paragraph of a text 
and it is the primary point or an argument. A main idea is a thing that exactly we 
will find when we are reading something in paragraph of a text. There is a main 
idea also not clearly stated in a text, which called the implied main idea. An implied 
main idea means the main idea which will not be stated directly and it is not clearly 
stated, and it is implied. 
Based on the questionnaire data, the result of the study indicated that there 
were some difficulties factors faced by the students in analysing the implied main 
idea in reading text. The difficulties faced by the students in analysing the implied 
main idea were: (1) lack of students concentration, (2) lack of reading 
comprehension, (3) do not know the structure of the text, (4) students’ interest, (5) 
has no strategy, (6) do not understand the references words, (7) do not master the 
vocabulary, (8) has no proficiency language, (9) a bit basic knowledge, (10) do not 
understand the context of a text. Based on the difficulties found, most of the students 
agreed that the difficulties which stated above will influenced them in analysing the 
implied main idea in reading text. 
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Based on the interview data, the result of the study indicated that there were 
some difficulties factors faced by the students in analysing the implied main idea in 
reading text that included, (1) lack of reading comprehension, (2) has no strategy, 
(3) do not understand the reference words, (4) a bit basic knowledge, (5) do not 
master the vocabulary, (6) students’ interest, (7) lack of students’ concentration, (8) 
do not understand the context of a text. These difficulties factors faced by the 
students in analysing the implied main idea in reading text. 
The writer concluded that most of the students had difficulties factors in 
analysing the implied main idea in reading text. However, there were some advices 
and ways which comes by the students to overcome their difficulties in analysing 
the implied main idea in reading text, such as: (1) we must know the strategy used 
formally in reading, (2) we must understand towards the context of a text, (3) we 
must to have the basic knowledge in reading, (4) to master the vocabulary 
definitely, (5) we must get used to read reading material academically, (6) must to 
have the interest in reading, (7) we must to master some formal strategies used in 
reading, (8) we must interest first in a field, (9) increase more the reading skills. 
Those are the advices that gave by the students. 
B. Recommendations 
The writer realizes that this study still has many weaknesses and limitations, 
yet the writer hopes for suggestions from the readers for this study become better.  
This study also needs lots of information related to the research of exploring 
students’ difficulties in analysing the implied main idea in reading text. In addition, 
this study can still to be continued and developed in other research. The following 
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are some recommendations from the writer for other research that have the same 
purpose to this study title or problem as this study: 
1. The participants in this study only consisted students’ view yet this can be 
added other view by the next researcher that the data be obtained to be better. 
2. The sample used in this study were the students’ who had taken basic reading 
class. Yet, to other researcher moreover can be developed into all level 
students of English education department. 
In addition, after conducted the study, I have several suggestions to some 
colleagues. 
1. To Lecturer 
Lecturers have to guide the students in reading activity. The lecturers must 
prompt students to read the reading text in their daily activity. Hence, the students 
be able to overcome these kinds all of the difficulties. 
2. To Students 
Students who have the difficulties in reading, particularly in analysing the 
implied main idea in reading text should be aware with this case and manage 
themselves to get used in reading and they have to read the reading academically, 
so the students may overcome these difficulties. 
 This study was completed and the writer realizes that this study still has many 
weaknesses and limitations. Yet, suggestions and criticism which can developed to 
other researcher will be better and also has advantages and useful for the readers 
and other researcher. 
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